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1. Introduction to the Content:

This toolkit uses what is sometimes called “Gender transformative programming”. What this means is that activities are designed to
challenge participants to critically reflect on what they think it means to be a man or a woman. Further, the activities seek to initiate a
process where participants create and define their own positive definitions of what it means to be a man or a woman.

There is strong evidence that using gender transformative programming results in a lower likelihood of sexist violence and attitudes in boys
and men (Minerson, 2011). It should be considered a cornerstone to any violence prevention programming, particularly when working
with boys to address violence against women and girls.

The activities that follow can be done as a single session or activity, but ideally will be a part of a series that builds investment in the issues
and trust in participants.




Section 1: Good Men - Building Positive Masculinities

Activities in this package:

1 Act Like A Man/Lady Box

This exercise is an excellent introductory exercise to challenging gender stereotypes and gender norms.

2 Greater Expectations

A follow-up activity to Act Like A Man/Lady Box: asks participants to find positive meanings and definitions of what it means to be a man

3 Images of Changing Gender Roles and Norms

This exercise explores the difference between our current gender roles and the gender roles of our elders. This exercise has a homework
component that only works if doing multiple sessions.




Act Like A Man/Lady Box OR: Porcupine Quills

Adapted from Man to Man Workshop Manual P. 306

Objectives

* To show the gender roles men and women are expected to play.
* To explore how gender stereotypes are reinforced.
* To discuss the connections between gender stereotypes, gender inequality and
sexualized violence.
Materials: Flipchart and markers

Time: 30 — 40 minutes
Age: Adaptable for any age, 10 years +

Size: Best size 10 — 25

This widely adapted activity is a good starting point for workshops that will focus on gender stereotypes and how these result in inequalities between
men and women. This is a very flexible activity that can be adapted for pretty much any age group from young kids to adults. This activity is also
suitable for any number of participants, however we recommend between 15 and 25 participants for a good level of participation and group discussion.

Part1

1. Divide the flipchart in half (vertically) with your marker.
2. Write “Act like a Man” in the first column.

3. Askthe group what it means to act like a man. Facilitators can use the following questions to help participants explore stereotypical
expectations about gender roles for men.

* |n what ways are men supposed to dress? In what colours?

* How are men’s bodies supposed to look?

* What are the types of cars that men are supposed to drive?

* What are the different emotions that men are supposed to show?

* |n what ways are men supposed to think of sex? Of romance? Of children?

* What activities are men encouraged to perform?

*  What jobs are men supposed to have?




4. Write down the responses on the first column of the flip chart.
5. Write “Act like a Lady” in the second column.

6. Ask the group what it means to act like a lady. Use the same questions listed above to help participants explore stereotypical
expectations about gender roles for women.

7. Write down the responses on the second column of the flip chart.

8. Put a box around each set of responses Explain to the group that these attitudes and behaviours (which are learned) put men and
women into boxes: they limit and constrain how men and women feel they can behave.

Part 2

9. Ask the group what labels or insults are directed at men and boys when they do not conform to the gender box. (Some responses
might include: sissy, fag, girl, wimp, homo).

10. Write the responses alongside the ‘Act like a Man’ box. As you write each response, use your marker to reinforce the ‘walls’ of the
gender box.

11. Ask the group what labels or insults are directed at women and girls when they do not conform to the gender box. (Some responses
might include: bitch, slut, ho, dyke, tomboy, butch.)

12. Write the responses alongside the ‘Act like a Lady’ box. As you write each response, use your marker to reinforce the ‘walls’ of the

gender box.

- ‘Sissy’ :
Act like a Man ‘Wimz, Act like a
Tough guy ‘Fag’ Lady
Be in _charge ‘H 5 Be nice and polite
Athletic omo

; Girl’ Caregiver

Aggressive Don't argue
Stay’s in control Make sure you look
Don't cry h pretty

; ‘Bitch’
Iake |‘|"S|<S_ : : Don’t hurt feelings
Score” with Dyke Passive
women ‘Slut’ Quiet
No emotions ‘Ho' Be thin
Main role: provider Smile
Pursue success and Be the gatekeeper
power for sex




13. Tell participants to look at the responses on the flipchart and talk about the following:

* How familiar are these roles to you? In what ways are you pressured to “act like a man”?
* In what ways are women pressured to “act like a lady”?

* How do ideas like these affect how men and women relate to each other?

* What sources do we learn these messages from?

14. (Optional: For more advanced groups) We learn these messages from the media, our peers, our parents, school etc. but where did
they get their messages from? How was sexism started?

*  Why do western media only show images of skinny women?
* Why do fathers tell their sons not to cry?
* Why are boys and girls treated differently in school?

15. Once the above is completed, use this information to discuss with participants the connection between gender stereotypes, gender
inequality and sexualized violence. Use the questions below to prompt a discussion.

Key Discussion Questions

In what ways have you been stereotyped?

Are there parts of yourself that you feel you have to hide in order to “be a man/lady” as
society defines it?

What do men and boys gain from living inside the box? For example, what are the
advantages of having the stereotypically “in charge” role? How are women placed at a
disadvantage?

In what ways are men and boys socialized to exercise power over women? In what ways
are women socialized to be submissive?

Can you think of any situations in which trying to live up to the stereotypes in the box
could be unhealthy for men? For women?

Are gender roles fixed or changing?

How can you move beyond gender stereotypes?

If there is time, discuss these questions as well:

More Discussion Questions

1. What qualities, attitudes and behaviours are missing from the “act like a man/lady” box?
(Some responses might be: okay to ask for help, stay-at-home dad, etc.) What is the
impact of not hearing these messages?

2. Which qualities, behaviours and attitudes are more valued in society?

3. How do the labels and put downs reinforce gender stereotypes?

4. Which of the stereotypes from the lists can lead to an unhealthy relationship? How?
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Keys to this activity:

Defining gender stereotypes.

Gender stereotypes limit men and women into rigid and narrow ‘boxes’ or roles. Traditional gender stereotypes of men and women
are often portrayed as complete opposites. For example:

» women are emotional / men are tough

» women play it safe / men take risks

» women are weak / men are strong

» women are passive / men are aggressive

Polarizing the genders makes it very difficult for true communication and intimacy between men and women to occur.

In many cultures, the traditional roles and functions of men and women are intended to complement one another in order to maintain
balance and structure in the community. In certain Aboriginal communities, reclaiming traditional gender roles that were eroded by
colonization have been part of their strategy for resisting violence in their communities and restoring dignity to their People.

Whether a man is tough or a woman is polite is not the problem. Rather, the problem is that gender stereotypes create and reinforce
inequality in relationships of power between men and women. Men’s roles are more valued and seen as superior whereas women are
considered inferior and typically have less power than men. Therefore, the problem is not that men and women’s roles are different,
but that they are not equally valued and respected.

How gender stereotypes are reinforced.

Men and boys’ behaviours are kept inside the box by applying the offensive labels to behaviours that might be outside the box. Men
and boys learn that the worst thing in the world they can be is a “girl” or a “mama’s boy” or “gay.”

This teaches men to devalue and feel superior to women. It also prevents them from expressing true affection in friendships with other
men.

Women and girls’ behaviours are kept in the box by applying offensive labels that attack their sexuality. Women and girls learn that the
part of their identity they must protect the most is their sexuality.

For men and boys, these labels can also be fighting words. If someone calls a boy a “wimp” or a “fag,” he may be expected to use
physical aggression to prove that he is a “real man.”

Linking gender stereotypes and sexualized violence.

Gender stereotypes such as “men are aggressive” and “women are passive” set up men and women for sexualized violence and partner
assault.
» For example, men need to “chase” women, make the first move. Women need to play “hard to get”, tease.

Gender stereotypes encourage male aggression and the use of violence.




> For example, the belief that men should solve problems by physical strength encourages men to act out aggressively; the belief
that men must “score” can mean that they won’t take “no” for an answer; the belief that men should always be in control can lead
them to ignore women’s feelings or fears or to interpret them as “playing hard to get” which implies that “no” means “yes”.
Although changes are occurring, gender stereotypes remain deeply rooted. It is important to encourage and support both men and
women to challenge themselves to go beyond stereotypes and towards more healthy and equal roles (Note, that equal does not mean

same).




Greater Expectations
Adapted from Man to Man Workshop Manual P. 328

Objective

* To identify and promote positive and non-stereotypical roles for men

* An opportunity to identify and highlight the positive qualities of what it
means to be a man

Materials

Flipchart with answers from “Expected to Act” activity

Flipchart and markers

“Greater Expectations” worksheet (enough copies for each participant)
Pens and pencils

Time: 30 — 40 Minutes
Age: Gr. 6 to 12 (12-18 years);

Size: 10-25

This activity is used as a follow up to the activity “act like a man/lady box”. The layout for the activity is specifically targeted to boys 12-18
years old. However, the activity can be adapted for a mixed gender group by including discussion points on positive qualities for women
and how both men and women can break away from harmful stereotypes. The worksheets can be modified to be suitable for boys and
girls.

1. Briefly review the stereotypical messages society teaches us about what it means to “act like a man.”

2. Remind participants that we do not have to accept the limits of stereotypes. Rather, we have the power to choose and decide what
makes sense for us.

3. Explain that there are some stereotypical gender roles that can be, and are, interpreted by some men and boys in healthy and positive
ways. Emphasise that the objective is not to attack the idea of being a man, but rather to disconnect it from negative and unhealthy
notions such as aggression, dominance and violence.

4. Ask participants to brainstorm some of the positive characteristics gender stereotypes tell us about what it means to act like a man (for

n u YN}

example, “brave”, “strong”,

n u

takes care of things”, “responsible” etc.).

5. Write the responses on a flipchart.




6. Go through each of qualities on the list, and discuss with participants how these qualities can be interpreted as positive (that'is, in ways
that do not include dominance, control, and abuse of power). How do these qualities contribute to healthy and equal relationships?

7. Acknowledge that by examining and discussing gender stereotypes about what it means to be a man, participants are already
empowering themselves to feel strong and secure in their respective identities, and to relate to others in meaningful ways.

8. Tell participants that you would like to encourage this process further. Distribute the “Greater Expectations” worksheet (found in
Module 2.3) to each participant. Tell participants to complete the worksheet on their own.

9. Once everyone has finished, the group could share in pairs first what they wrote on their greater expectations sheets and then hold a
more general debrief with the whole group.

Variation

Draw a stick figure outline representing a man on flipchart paper. Ask participants to list stereotypical roles for men and write these inside
the outline. Talk to participants about the importance of challenging stereotypes because they limit a person’s humanity. Emphasise that
the objective is not to attack the idea of being a man, but rather to disconnect it from negative and unhealthy notions such as aggression,
dominance and violence masculinity. Distribute “Greater Expectations” worksheet to each participant and ask them to complete them on
their own. Once everyone is done, debrief by asking for common thoughts and feelings. End by giving each participant some post-it notes.
Ask them to choose 4 or 5 “stereotypes” (for example, strength, tough, in control, etc.) and to re-interpret each stereotype in a positive
and healthy way (in ways that do not involve dominance and the abuse of power). Tell them to write one positive re-interpretation on each
post-it note, as many as they can think of. Give them a few minutes to do this. Then, ask participants to read what they have written out
loud, and to stick them on the outline, covering the stereotypes as they do so (the group could also come up with other positive qualities outside
the gendered stereotypes).




Greater Expectations

What kind of man do you want to be? Complete the following sentences.

v' What | like best about being a man is...

v' | show this by...

v" What | would like to change about being a man is...

v" | will work on this by...

v | show respect by...

v | am strong when ...

v" With friends who are men, | will...

v" With friends who are women, | will...

v | hnpp LwillLbe remembered hy




Images of Changing Gender Roles and Norms
Adapted from /t’s All One Toolkit P. 50

Overview: Students interview a grandparent (or stories/movies from the past) about
gender roles and norms when they were young, compare them with their own
experiences, and discuss how gender roles change.

Objectives: To enable students to name at least three ways that gender roles or
norms have changed over time; to strengthen research skills.

Materials: Board + chalk (for Step 3); interview chart handout.

To Prepare: If some students do not have an older person to interview, identify older
people who are willing to be interviewed or get students to reflect upon stories/movies
about what it was like in the past. If possible, make copies of the chart for each
student.

Time: Steps 1-3: 15 minutes; Homework: 1 hour; Step 4: 30 minutes
Age: Gr 8 — 12 (14-18 years);

Size: 20-25 (classroom activity)

This exercise explores the difference between our current gender roles and the gender roles of our elders. This exercise has a homework
component that only works if doing multiple sessions.

INSTRUCTIONS
1 Explain that this activity explores how gender norms have changed over time.

e Ask participants to interview separately two people from their grandparents’ generation). If possible, they should be of the
same gender.

e Variation: Most kids have heard stories or seen movies about what it was like in the past- if time is an issue, you may be able
to just have a discussion about what the kids think it was like for their grandparents. They can use examples from what they
have heard of their grandparent’s lives.

e Ask each older person what male and female roles were like during their adolescence and youth. Find out what they think
has changed since then. Ask about education, having fun, friendships, romance, customs related to marriage, and work.




2 Draw theinterview chart on the board, or if you have made copies of the chart, pass them out. Review the chart and how to use i,
explaining:

In the left column, record the person’s answers to your questions.

After the interview, write in the right-hand column what these roles are like nowadays.

3 Make sure everyone understands the assignment and has someone to interview. Tell the students when the interviews and charts
must be completed.

4 After students complete their interviews, discuss:

Whom did you interview?
How did it feel to interview older people about gender roles? What, if anything, did you or they find uncomfortable or
difficult to talk about?

What did they tell you that surprised you? Based on this exercise, do you think that gender roles are unchanging or that
they can change?

In which areas of life have gender roles and norms changed the most? Which changes do you think are for the better? For
the worse? Why?

Many factors bring about change. How can globalized media affect gender roles? What about technology and the
Internet? The actions of individual leaders? The actions of grassroots movements for social justice?

Do you think gender roles will continue to change in the next generation? In what ways?

Student Handout

INTERVIEW CHART

Topic In grandparents’ time For you now
What was this like:

Schooling?

Home chores?




Having fun with friends?

Having a romantic

relationship?

Being a parent?

Working at a job?

Other questions




Engaging Boys Activities Toolkit

Section 2: Consent

Activities in this package:

1. The Matter of Consent

An excellent basic introductory exercise to understanding consent as it applies to various

situations.

.Where on the Line? Case Studies in Sexual Choice and

Coercion

An activity designed to develop a more nuanced understanding of the different kinds of coercion

that can be involved in sexualized assault, and to develop a better understanding of clear and
unconstrained consent.

. Pressure Lines

This activity provides some scenarios for exploring ways of seeking consent and developing the

necessary skills for practicing consent.




The Matter of Consent

Adapted from /t’s All One Toolkit P. 76

Objectives: To help students understand and appreciate the importance of consent in any
sexual situation; to strengthen abstract thinking skills.

Materials: Board + chalk; selected case studies; information for teachers sheet; answer key.

To Prepare: Select four to six case studies that reflect common situations in your setting and

adapt them by changing names or other details or develop alternative case studies. Use

some case studies in which the characters are able to give free and informed consent and
some in which they are not. If necessary, revise the “information for teachers” sheet. Write
the guidelines on the board ahead of time. Find out about the law in your country regarding
the age of consent for sexual activity.

Time: Steps 1-6: 45 minutes; Steps 7—8: 45 minutes

Age: Gr 8-12 (14-18 years)

Size: 20-25

Students learn about the concept of sexual consent. They explore this concept in case studies, short skits, and
discussions.

Part 1
1 Introduce the activity with the following explanation and questions:

Ask the students what “sexualized assault” means. With some groups, you may want to start by defining the
term “assault” first and use that definition as a starting point for understanding sexualized assault. Write
their answers on the board — this validates their contributions and builds their confidence for the upcoming
discussion.

Assault is any kind of intentional touching or contact without the consent of the person who is being
touched. For example, punching someone in the street constitutes assault but punching someone in a boxing
match does not because both people in the ring have agreed to those conditions.

Sexualized assault is any intentional touching or contact of a sexualized nature without the consent of the
person who is being touched.
It is important to note that sexualized assault is not sex. Sexualized assault is about power and control and
constitutes a form of violence.

Write this correct definition for sexualized assault on the board and leave it there for the entire presentation
so that you can refer back to it — this can really help you to keep the discussion focused.

Before moving on, make sure the students understand every part of the definition. In particular, make sure
they understand what “consent” means. It is enough if they understand it to be the same as “permission”.




Today we will begin looking at what it means to give truly free and informed consent in a sexualized context.
2 Ask (and write responses on the board):
¢ What does the word “consent” mean?
¢ What does “free and informed consent” mean?
3 Have students read aloud the guidelines for giving free and informed consent in a sexual situation.
4 Form small groups so that each group has a different case study. Give each group its case study and explain:

* You have ten minutes. Discuss your case study, prepare a short (two-to-three-minute) skit, and consider which
of the guidelines for consent are met or not met in this situation.

* One person will read the case study to the entire class, two others can act it out, and one or two people will
explain which guidelines for consent are met and which are not met. [Allow 10-20 minutes to clarify the task
and let groups prepare. Circulate among the groups to help as needed.]

5 Askagroup to present a) its case study; b) its skit; and c) its collective opinion about whether the person in
this case study was able to give free and informed consent.

6 Ask who agrees or disagrees with the group’s opinion of whether the consent guidelines were met.

Discuss this as a group.

~N

Repeat Steps 5 and 6 for each group/case study. Allow 10-12 minutes per case.

00

Close by facilitating a discussion: We know that circumstances exist in which a person does not have the
control or power to say no.

¢ In many cases, the degree of control or power a person has is unclear or may be open to negotiation. In some
situations, it can make a difference just to understand in your heart that you have the right to consent or not
consent to having sex. This is an example of knowledge as power.

¢ Can a person know for certain if his or her partner is consenting without talking with that person?

Why or why not? What can someone do to be sure that a person who is “consenting” to sex is doing so freely
and in an informed way?




INFORMATION FOR TEACHERS

Guidelines for seeking and giving meaningful consent in a sexual situation

Believe that you and your partner both have the right to decide for yourself whether or not you want to
participate in a particular sexual activity.

Ensure both of you feel comfortable enough to be able to communicate and implement your decision.

Ensure that both of you know what the activity involves and what your feelings are about it; what the risks are;
and how to protect yourself and your partner from unwanted pregnancy and infection.

Ensure you both have a clear mind, not impaired by alcohol or drugs at the time of decision-making.

Have accurate information about your partner’s current sexual health status, and communicate accurate
information about yourself (including about any previous sexual exposure or drug use that could present a
risk to you).

Be very sure that you are never putting pressure on another person to have unwanted sex for material or
financial reasons, or creating a sense of fear or obligation in another person.




Case studies: can this person give meaningful consent?

A Anais 19 and her boyfriend, Al, is 22. They have been going out for six months and having intercourse
together for about a month. Ana usually enjoys sex, but sometimes she doesn’t feel like having it. At those
times Al often says things like, “If you really loved me, you would want it” or “If you don’t have sex with me,
maybe I'll have to find someone else who will.” She doesn’t want to lose him, so often she gives in. Can Ana

freely consent?

B Beni knows that he is infected with HIV but he hasn’t told anyone. He has been dating Bea, and recently they
have been talking about having sex. Beni plans to use a condom rather than tell Bea his HIV status. Can Bea give
free and informed consent?

C Carlo and Clea are in their twenties. They have been dating for a year and have talked honestly about their past
relationships. They would like to have sex with each other. They talked about it and agreed to go to a clinic to
get information and then decide together how to be safe and avoid any unwanted consequences. Can Clea give
free and informed consent?

D Dom and Deenah are 18 and have decided to have sex. Deenah says she is afraid of becoming pregnant, but
Dom assures her that you can’t become pregnant the first time you have sex. Can Deenah give free and
informed consent?

E Finnis 18 and would like to have sex with his girlfriend, Fatima, who is 17. They have talked about the fact
that neither has had sex before. He decides to read a book that his mother, a doctor, has about growing up,
sex, family planning, and STls. He asks his girlfriend what she thinks and offers to lend her the book. She reads
the book and they talk about it again. She says she’d rather wait, so Finn agrees. Can Fatima give free and
informed consent?

Student Handout




Student Handout

Case studies: can this person give meaningful consent?

F Halle was taught by her mother that it is important for a woman to do whatever her husband asks of her if she doesn’t want to lose him. She
is engaged to be married to Hugh, and he says that now that they are engaged, it is okay for them to have sex. Halle strongly believes she should
wait and wants to be a virgin when she gets married, but she thinks, “He will be my husband, and my mother says | should obey him.” Can Halle

give free and informed consent?

G Isaac has had several partners but lets lvan, his new boyfriend, believe that he is still a virgin, as lvan is. When they have sex, lvan agrees not to
use a condom, thinking there is no risk of infection. Can Ivan give free and informed consent?

H Jinis 20 and Josef is 19. About six months ago, Jin asked Josef, her boyfriend, if he would have sex with her.
They are open and honest with each other, so he told her he was afraid of the consequences and did not feel
ready. He said he would like just to kiss and touch each other for now. Jin really wanted to try intercourse, but
she agreed with Josef. Now Josef thinks he is ready. He asks Jin where they can get more information to avoid
any risk. Can Josef give free and informed consent?




INFORMATION FOR TEACHERS

Suggestions for
“Can this person give meaningful consent?”

Note: You must know if the law of your country prescribes a minimum age for giving consent to sexual activity to
be able to assess whether the people in each scenario are old enough to consent to have sex. You may
need to make changes to the scenarios or to the answers based on that information. See “Frequently Asked

Questions_ Age of Consent to Sexual Activity.pdf” In Section 2 of the DVD.

A No Al does not respect Ana’s decision when she says that she does not want to have sex. She also does not firmly
believe that she has a right to decide for herself and does not have a sufficient sense of power in the
relationship to be able to implement her choice.

B No Bea does not have accurate information about her partner’s sexual health status.

@]

Yes Both have decided for themselves and are in agreement; they are making the decision when their minds are
clear; no material or financial motive is influencing them; they are able to communicate their decision, know
what is involved, and know that they need to have protection; they have talked honestly about their past
behavior; and are old enough by law to consent to have sex.

D No Deenah does not know what the risks are or how to protect herself.

E Yes Fatima believes that she has the right to decide for herself whether to have sex, and her partner respects her
decision. She is making the decision with a clear mind; does not have a pressing economic or material motive; is
able to communicate and implement her decision; and knows what is involved, what the risks are, and how to
protect herself. She has accurate information about her partner’s previous sexual behavior. In most countries, she
would be considered old enough to make the decision to have sex if she chose to, but check the laws where you

live.

F No Ivan does not have accurate information about his partner’s previous sexual behavior.

G Yes Josef believes he has the right to decide for himself; he is able to communicate and implement his decision, and
his partner respects it; his mind is clear; he does not have an overriding economic or material motive; he is aware
of and intends to inform himself about risks and protection; and he is legally old enough to make the decision.
Although we don’t know if the partners have discussed their previous sexual behavior or drug use, we know that
they are open and honest with each other.




Where on the Line?

The continuum between choice and coercion

Adapted from /t’s All One Toolkit P. 72

Objectives: To enable students to describe the continuum of sexual choices; to recognize
where different acts fall on “the spectrum of sexualized assaults” to think critically about the
grey areas of consent between fully consenting and rape

To Prepare: Modify the handout as indicated (see “Case Studies in Sexual Choice and Sexual
Coercion”). Make four copies of the set of case studies you select.

Materials: Board + chalk; copies of the selected case studies; a long piece of rope or sturdy
string; paper clips (or tape); colored markers, if available.

Time: 45 minutes

Age: Gr 8-12 (14-18 years)

Size: 20-25

Students place case studies on the continuum between sexualized assault and consensual/desired sex. This includes
the responsibility to ask for consent and provide the other person with the option/opportunity to say no and have
their answer respected. (Note: Students should have some understanding of sexualized violence and consent before
you conduct this activity.)

1 Attach the string horizontally across the room. At one end label: “Completely forced, not desired” and at the other
end label: “Fully consensual, desired.”

0 5 10
Completely Fully
forced, consensual,
not desired desired

2 Introduce the topic and explain that there is a continuum between sex that is forced and completely undesired
and sex that is fully consensual and desired. Ask:

e What do we call sex that is forced? After they respond, add the word “rape” at that end of the continuum.

e If a person agrees to have sex, does that always mean that he or she actually wants to have sex?

After they respond, ask: would that be at one end of the string or somewhere in between the two ends?

3 Divide students into four groups. Give each group the handout and a set of paper clips. Explain:

¢ Decide where on the string — the 0—10 continuum — you think the case study falls.




e Then attach it with a paper clip at the place on the string where you have decided it fits.

4 Circulate among the groups and offer help. Allow them to spend extra time discussing their views even if they do not

complete all the case studies.

5 Read over each scenario in your group and talk it over.

6 After 15 minutes, ask someone from one group to read the first case study and explain where on the 0-10 continuum
his/her group put it and why.

Allow two to three minutes for the other groups to indicate where they put it on the continuum; encourage them to
discuss any differences of opinion. Repeat this process for each case study.

Reserve ten minutes at the end to discuss the following questions:

¢ By a show of hands, who believes that forced sex is common among young people? Who thinks it is rare?

e We discussed that a person who does not want to have sex and is not physically forced into it may still agree to sex.
Who believes this is a fairly common experience among young people?

Who thinks it is rare? [Note whether boys respond to this question similarly to how girls respond.]

Do you think girls and boys usually share equal power in sexual relationships? What about adult men and women?]
[Note: Emphasize that even if a situation does not fall at the extreme “forced” end of the spectrum it may, nonetheless,

be unacceptable.]

¢ Does a person always know whether his or her partner really wants to have sex? What are some ways to be sure?
[Probe for: Ask the person! Talking it over together beforehand is best. What if you ask and your partner is not sure

what he or she wants?]




INFORMATION FOR TEACHERS

Case studies in sexual choice and sexual coercion

INSTRUCTIONS: Select six to eight of the following case studies (or write your own case studies). Be sure that your final selection
includes at least one case in which a boy feels pressured to have sex. (This can be an opportunity to address myths and issues around male
victims of sexualized violence ex: men can’t be raped by women, men always want sex, a real man would be able to defend himself and fight off
his attacker, etc.).

Modify the case studies to be suitable and meaningful for your students according to their culture, environment, geography, etc.

NINA and CARL: Nina, age 22, has been going out with Carl for about six months. He has told her several times that he really wants to have sex
with her, but only if she wants to. Nina feels unsure but she thinks that she should do what her boyfriend wants. She knows other young women
have sex with their boyfriends and is concerned that he might leave her if she doesn’t, although Carl has never threatened to do so. The next

time they are intimate, they have sex.

JACOB and GRACE: Jacob and his girlfriend Grace are alone at his parents’ house. Jacob, who is drunk and slurring his words, lies down on the
floor. Grace, who also had a bit to drink, lies down next to him. Feeling uninhibited, she takes the initiative and has oral sex with him. Jacob feels

confused and is not sure what to say. He doesn’t remember anything the next day.

HENRY and MARIA: Henry and Maria have been kissing passionately. When Henry starts to undress Maria, she tries to stop him and says,
“No.” Henry thinks she wants more but that she is worried about admitting it. So he keeps trying. After trying to push Henry away and saying

“no” for five minutes, she eventually stops struggling and just lies there. Henry goes ahead and has intercourse with her.

EMMA and ROBERT: One evening Emma drank a lot. Robert finds her lying on the bed, passed out cold. He takes off her clothes and has sex
with her. She doesn’t wake up.




INFORMATION FOR TEACHERS
Case studies in sexual choice and sexual coercion

TEO and HELENA: Teo and Helena are classmates at university. They have been dating for a few months and are very attracted to each other. They
are not deeply in love but they agree that they want to have sex. After agreeing to use a condom, they have sexual intercourse.

GINA and AHMED: Gina comes from a poor family. She works in a shop for Ahmed and her salary is her family’s main income. One day Ahmed starts
touching her and after the shop closes, he pulls her into the storeroom in the back and lifts up her dress. Gina is confused, and frightened about losing
her job. She starts to resist but when Ahmed says, “What? You don’t like working here?” she gives in.

SELAH and JAMES: The last time Selah refused her husband James, he threatened her and beat her badly, giving her a black eye. She doesn’t want to
have sex with James today but he might beat her again, so she doesn’t refuse.

LIN and YANG: Lin’s boyfriend Yang is really pressuring her to have sex. She knows that she doesn’t really want to do it, but she came with Yang alone

to this secluded place. Thinking it is inevitable, she just lets Yang do what he wants without saying anything.

JULIA and OSCAR: Oscar is not sure if he really wants to have sex with Julia, but Julia suggested it and he is afraid that his friends will find out and
tease him if he says no. He goes ahead.

PETER and LAURA: Peter often buys Laura gifts and other things she needs. Tonight they went out for dinner and he paid. Even though Laura doesn’t
feel ready to have sex, she feels that she owes it to Peter. She doesn’t refuse him.

VERA and WILLIAM: Vera and William have had sex once before. Tonight, William tells Vera that he has been wanting her all day. Vera would rather
just hang out and talk, but she thinks that since they did it once, there is no going back. When William starts to take off his clothes, Vera says nothing to
him and they have sex again.




Pressure Lines

Adapted from Man to Man Workshop Manual P. 414

Objectives

To distinguish between issues of miscommunication and abuse of power or
coercion.

To practice ways to move from coercive and/or aggressive behaviour to more
respectful and consensual attitudes and behaviour, including more open
communication.

Materials

Index cards, with role play scenarios written or printed on them (found below)
Flipchart and markers

Time: 45 minutes
Age: Gr 8-12 (14-18 years)

Size: 20-25

In this activity, participants will discuss and practice the skills to negotiate consensual
sexual situations.

Before the activity

On separate index cards, write out or print the following sexual responses:

a. Oh come on, you know you want to! What’s the problem? Don’t you find me
sexy?

b. I'm really restless. Why don’t we go for a walk?

Is this okay with you?

d. You’re being a tease! What did you come here for if you didn’t expect to
have sex?

e. |appreciate that you are introducing me around, but don’t touch me okay?

o

Scenarios that portray a sexual situation.

A.

You are out with someone you like a lot and have been going out with for a
while. You are kissing and ask her if she would like to have sex. After saying that
she is uncomfortable with that, you say...

You are with a woman / girl you like a lot and are kissing. She tries to touch your
genitals and you say...

You are with someone you just met at a party and are walking her home. When
you arrive, you tell her you had a really good time and would like to see her
again. You would also like to kiss her goodnight, so you say...




D. Your parents are out of town for the weekend. You and your partner have been
sexually involved but have not had full intercourse. You are making out pretty
heavily, and you are very aroused. You begin to unbutton her shirt but she
pushes your hands away and says “Stop.” You really want to have sex, so you
say...

E. You have gone to a party with someone you met in one of your classes. You are
new in town so when he offers to introduce you around, you gratefully accept.
He puts his arm around your upper back and steers you across the room. You are
uncomfortable but don’t want to make a scene. You say...

Ask participants to give examples of “pressure lines” they have heard others use (or
of others using in movies, etc.) to pressure someone into a sexual activity. Write
their responses.

Next, ask participants to give examples of responses they have heard women or girls
give when they are pressured for sexual activity. You may also want to discuss how a
man/boy may respond to being pressured into sexual activity by his partner or by
groups of friends (i.e. Definitions of manhood linked to ability to get laid?)

Write these responses on a flipchart.

Explain to participants that they will now have the opportunity to discuss the skills
needed to negotiate consensual and respectful sexual relations.

Divide participants into two groups.

Explain that you will be giving each group an index card with certain attitudes and
behaviours that the group members will discuss.

Ask the groups to discuss what would work, what might not work, and what is
difficult with these scenarios:

* How can you make sure you are never pressuring a partner you are with into
sexual activity?

* How are women and girls expected to act in a sexual situation? How are men
and boys expected to act in a sexual situation? How do these expectations
contribute to increasing the risk of sexualized violence?

* Which types of coercion were used?

* Which of the responses do you feel might by the most effective for you to
respond to sexual pressure? Why?




Scenarios for “Pressure Lines.”

1. SCENE: AandB are at a party. They have mutual friends and are in the same
drama class. The ride A has been depending on has already left. B has had a few
drinks and offers A a ride home.

Role A:  Knows that the buses are not running and doesn’t have money for a cab.
Role B:  Really likes A. Thinks this is a great opportunity to get to know A better.

2. SCENE: Aand B are at a big beach party. There is a lot of beer going around and
they are both doing some heavy drinking. A and B hook up and decide to go down to
the beach to be alone and fool around.

Role A:  Feels very tired and possibly sick. Wants to pass out.
Role B:  Feels very drunk. Wants to have sex.

3. SCENE: A'is at a school dance with friends. B, who A doesn’t know very well, asks
A to dance. A accepts. Suddenly the music changes to a slow song. B moves in very

close and holds A too tight.

Role A:  Feels very uncomfortable but does not want to make a scene.
Role B:  Is working his way to fondling A’s buttocks.

4. SCENE: A'is home alone and B (a friend of A’s brother) comes to the door.

Role A:  Feels creeped out by B.
Role B:  Is supposed to meet A’s brother and insists on coming in to wait.

5. SCENE: A and B are in a committed, long-term relationship. B comes over, and
starts kissing A on the neck.

Role A:  Has a lot of work to do before class / job tomorrow.
Role B:  Feels that they don’t have sex often enough.




Engaging Boys Toolkit
Section 3: Healthy Relationships Activities

Activities in this package:

1 Fair or Foul?

This is a fun and informative activity that works well with any age group. The key to this

activity is to discuss each question. The participants will likely guess the right answer,
but will learn more about the issue when you go over all the specifics. This activity aims
to increase understanding about the many forms violence in relationships takes,
including emotional, economic, and sexual.

2 What's going on between these two?

Students read case studies of relationships, identify the inequalities, and discuss their

effect on the relationships. This activity helps students identify how societal inequality
can affect intimate relationships and is used to strengthen analytic thinking skills.

3 From Violence to Respect in Intimate
Relationships

Students develop skits exploring respect and violence in intimate relationships. They

discuss how to promote respect in their own relationships. This activity enables students
to discuss attitudes about violence in intimate relationships and ways to promote
relationships based on respect and helps to strengthen creative writing and
performance skills. This can be a triggering activity and facilitators should be trained to

handle disclosures and potential situations where someone feels triggered. .




Fair or Foul?
Adapted from Man To Man Workshop Manual P. 517

Objectives: To discuss violence in relationships. To increase understanding about the
many forms violence in relationships takes, including emotional, economic, and
sexual.

Materials

* Four index cards: two labeled “True” and two labeled “False”
* Questions for True or False (provided below)
* Flipchart and markers

Time: 30 minutes

Age: Gr4 (10 years+)

Size: 20-30

This is a fun and informative activity that works well with any age group. The key to
this activity is to discuss each question. The participants will likely guess the right
answer, but will learn more about the issue when you go over all the specifics.

1. Divide participants into two teams or more and have each team sit together.
2. Give each group a “True” index card and a “False” index card.

3. Explain that you will read a question to both teams. Together, each team must
decide whether the answer is true or false. Let them know that they must not reveal
their answer right away; instead, ask each team to put the index card with their
answer face down in front of them.

4. Let them know they will also be asked to explain how they arrived at their answer.
5. Begin the activity.

6. Read a question to both teams and give them a few moments to decide whether the
statement is true or false. Once each team has their answer, read the question again
and ask each team to reveal their cards.

7. After each question is answered, write the myth, statistic, or fact on the flipchart
and discuss the correct response with the group. Ask participants:

a. Arethey surprised?

b. Have they heard this myth before? If so, what are the consequences of
this myth?

c. Isit possible that what one person believes is appropriate behaviour
might actually be inappropriate or abusive?

d. Who decides what is respectful and what is abusive?




8. Share any points that the teams did not mention and give positive reinforcements

for their efforts.

Questions for True or False

1.

Jealousy is an expression of love. True or False?
* False. Jealousy is an expression of insecurity and distrust. Acting on those
feelings is a controlling behaviour, not a loving behaviour.

After paying for a fancy dinner on the first date, it is no big deal to make your

date kiss you, even if she does not want to. True or False?

* False. Forcing any unwanted sexual activity, including kissing, is sexualized
assault. No matter how much money was spent on a date, anything sexual is
never “owed.”

Criticizing the way the person you are dating dresses or acts is a type of abuse.

True or False?

* True. Criticizing the way a partner acts or dresses can be a sign that the person
views their partner as an object or a possession. Trying to control, limit or
change a romantic interest or a partner is a form of emotional abuse.

It is okay to disagree with the person you are dating. True or False?

* True. Having differences of opinion is what makes us individuals. And stating
differences of opinion openly and respectfully is a sign of a healthy
relationship.

A relationship is about finding someone who “completes you.” True or False?

* False. A healthy relationship consists of two independent people who can live
without each other but choose not to. And, both people also should feel free
to keep developing new talents or interests, and making new friends.

Making decisions together is a sign of mutual respect in a relationship. True or

False?

* True. Healthy relationships thrive when both people involved share who they
are and what they truly desire. They are on equal footing, and the interests,
opinions and feelings of both people matter.

You always hurt the one you love. True or False?

* False. Films, music and other media perpetuate the myth that jealousy,
possessiveness, controlling or sexually abusive behaviour are signs of love. This
is inaccurate. Violence has no place in a healthy, respectful relationship.

Saying “if you really loved me you would...” to pressure someone to do

something is OK sometimes. True or False?

* False. When a person uses words like these to pressure someone into an
unwanted activity, this is known as coercion. If it was used to pressure
someone into an unwanted sexual activity, it is sexualized assault.




10.

11.

12.

13.

14.

If a person is violent when he is drunk or high, it doesn’t count as abuse. True

or False?

* False. Abusers often use excuses such as being drunk or high to avoid taking
responsibility for their violent behaviour. Alcohol and drugs DO NOT cause
violence; they only lower existing violent inhibitions.

Hitting, shoving, and kicking are against the law. True or False?
* True. Any intentional use of force against someone without his or her consent
is an assault and is against the law.

It’s not really bad abuse until a man or woman uses physical violence against a

partner. True or False?

* False. Abuse of all kinds can be really harmful whether or not physical violence
is used. This can also include sexual abuse (unwanted touching, forced or
coerced sexual activity), emotional abuse (extreme jealousy, destruction of
property), financial abuse (withholding money needed or promised), and any
number of other kinds of abusive behaviour.

Young men who hold stereotypical views about gender are more likely to use

violence against a partner. True or False?

* True. Research shows that young men who hold stereotypical views about men
and women (for example, that men are always in control, and that women are
supposed to follow along) are more likely to use violence to reinforce their
control in relationships.

Some women “ask for it.” They drive men to be violent. True or False?

* False. No one asks to be hit, beaten, shoved, or forced into anything he or she
doesn't want to do. Abusive men often avoid responsibility for the assault by
claiming that their partner provoked it. In actuality, the man is simply trying to
control and overpower her. This is evidenced by the way abusive men will seek
to anticipate a victim’s resistance, for example by waiting until no one is
around to deliver the beating; by making sure to block any exits or by placing a
hand on the victim’s mouth to prevent them from screaming. These planned
actions suggest that the abuser knows what he is doing and is not in a
presumably uncontrollable rage.

Men who assault their partners are usually mentally ill. True or False?
* False. Most men who abuse their partners are not mentally ill. In fact, people
who suffer from mental illness are more likely to be the victims of abuse.




What’s going on between these two?

Adapted from /t’s All One Toolkit P. 86

Overview: Students read case studies of relationships characterized by societal
inequalities; they identify the inequalities and discuss their effect on the relationships.

Objectives: To help students identify how societal inequality can affect intimate
relationships; to strengthen analytic thinking skills.

Materials: Board + chalk; and one case study per small group.

To Prepare: Review the case studies in the student handouts and adapt or replace
them as needed to ensure that they reflect common forms of inequality in your
society. Photocopy each case study on a separate piece of paper.

Time: 30 minutes
Age: Gr 8- 12 (14-18 years)
Size: 15-20

Students read case studies of relationships, identify the inequalities, and discuss their
effect on the relationships. This activity helps students identify how societal inequality
can affect intimate relationships and is used to strengthen analytic thinking skills.

1 Explain:

e Today we will explore how inequality and power differences between people can
affect our relationships. What forms of inequality exist in our society among
different groups? [Probe for racism; caste; and inequality based on such variables
as gender, age, class, ethnicity, sexual preference, and physical ability.]

e You will form four groups and each group will read a case study, along with some
discussion questions. Then you will give your responses to the questions.

2 Give each group a case study and a copy of the discussion questions. Allow them
ten minutes.

3 Ask one group to read its case study and present its responses to the discussion
guestions in five to seven minutes. Then allow a few minutes for others to comment.

4 Proceed the same way for the other three case studies.

5 Encourage students to think about an inequality in the society that carries over into
their own personal relationships and to reflect on the consequences they experience.




Student Handouts

GROUP 1 Handout:

| was attracted to my boyfriend because he was older and no one knew him. He seemed mysterious and
exciting. We fell in love and now we spend most of our time together. You know how it is. | really like
listening to his stories about all his experiences. When we go out, he mostly decides where we go
because he pays and knows all of these great places. He has influenced me a lot. | was never that
interested in sports, but he loves football, so | spend a lot of my free time now with him at games or
watching sports on TV.

After we’d known each other for a few months, he said that he wanted to make love to me. | hesitated,
but | thought that he might leave me if | didn’t. He’s 23, after all, and experienced. These days, | hardly
see my friends. They complain and say that I’'ve changed. | miss them and sometimes | think about how |
used to study more and how much | liked reading. But, you know, | just think that’s what happens when
you are in love.

Questions:

1 Different kinds of inequality exist among groups in society (for example, people may have greater or lesser status based on
their ethnic or racial groups, economic class, sex, age, or other characteristics). Which forms of inequality are present in
this relationship?

2 Which person has the more powerful position in this relationship as a result of his or her status in society? What is the
basis for this inequality? How is this more powerful position demonstrated?

3 Which person has the inferior position in this relationship because of his or her social status? How is this inferior position
demonstrated?

4 What effect, if any, does this inequality have on each person? How does it affect the relationship?

5 Do you think these kinds of issues exist in our community? Please comment on them.




Student Handouts

GROUP 2 Handout:

Last year | started going out with a guy from our community hockey team. Things started getting serious
between us. One night at an event at the community centre, he signalled for me to meet him outside.
My mother and father were there, but | knew that they would assume | was with the other girls. So he
and | slipped away and went for a walk into the bushes behind the centre. When we went into the bush
we started kissing and then he started to feel my breasts. | knew we were going to have sex. | didn’t
really want to. | just wanted to talk with him and kiss and nothing else, but he wanted to, and | had gone
with him so we ended up having sex.

| cried later because | knew | had disrespected my parents and that | had just lost my virginity. | knew about condoms and
that they can prevent a girl from becoming pregnant and getting infections, but at the time | was thinking about other
things, like how my parents would feel if they knew what | was doing. | was more worried about the fact that | was losing
my virginity. When | got pregnant, my parents were furious and forbade me to see my boyfriend anymore.

Questions:

1 Different kinds of inequality exist among groups in society (for example, people may have greater or lesser status based on
their ethnic or racial groups, economic class, sex, age, or other characteristics). Which forms of inequality are present in
this relationship?

2 Which person has the more powerful position in this relationship as a result of his or her status in society? What is the
basis for this inequality? How is this more powerful position demonstrated?

3 Which person has the inferior position in this relationship because of his or her social status? How is this inferior position
demonstrated?

4 What effect, if any, does this inequality have on each person? How does it affect the relationship?

5 Do you think these kinds of issues exist in our community? Please comment on them.




From Violence to Respect in Intimate Relationships

Adapted from /t’s All One Toolkit P. 46

Overview: Students develop skits exploring respect and violence in intimate
relationships. They discuss how to promote respect in their own relationships.

Objectives: To enable students to discuss attitudes about violence in intimate
relationships and ways to promote relationships based on respect; to strengthen
creative writing and performance skills.

Materials: Board + chalk

To Prepare: Be aware that talking about domestic violence is difficult for many
people; facilitators should be fully informed on how to handle disclosures and the
potential for triggering group members. (Refer to “Trigger Warning — Breakfast.pdf’ to
learn more about triggers as well as Man to Man Manual p. 183 and ‘Healthy
relationship toolkit 2011.pdf" to learn more about disclosures, both in Section 3 of the
DVD’

Time: 30 minutes

Age: Gr. 8-12 (14-18 years)Size: 15-20

Students develop skits exploring respect and violence in intimate relationships. They
discuss how to promote respect in their own relationships. This activity enables students
to discuss attitudes about violence in intimate relationships and ways to promote
relationships based on respect and helps to strengthen creative writing and
performance skills. This can be a triggering activity and facilitators should be trained to

handle disclosures and potential situations where someone feels triggered.

INSTRUCTIONS

1 Introduce this topic as a serious one. Explain:

* In this activity we will discuss and analyze the various types of violence that people
sometimes use in intimate relationships.
* You will have about 15 minutes to prepare a short skit involving an intimate
relationship — married, male—female unmarried or same-sex couple.
*  Your skits should help us think about how to ensure that relationships are based
upon respect.
* Divide the students into four groups (or fewer, depending on the total number of
students), with five or six members in each group.
2 Tell two of the groups: Prepare a brief skit (under five minutes), based on the




violent scenario, that shows an alternative relationship based on respect.

Circulate as the groups prepare their skits; offer help as needed.

Starting with the skits demonstrating violence, ask each group to present its skit to
the class. After each skit, ask if those who watched have any questions. Then ask
what characteristics of a relationship lead to violence. Keep in mind that everyone
has the capacity to do something violent or to harm someone else, but we also all
have the ability to choose not to act violently. This is important to differentiate
because otherwise you meet a lot of fatalistic attitudes and excuses such as “he was
abused as a child so it was inevitable that he would turn out violent” when, in fact, a
strong majority of people that have suffered or witnessed abuse do not become
abusers themselves.

Follow the same procedure for the skits demonstrating respect, but ask what
characteristics of a relationship make it healthy and nonviolent.

Have each person writes down on a piece of paper one or two things that they can do to
construct healthy intimate relationships. Invite anyone who wants to share with the group to
read their commitments.

Facilitate a discussion based on the following questions:

e  What are the different forms of violence in intimate relationships? [Probe for: control,
coercion, shouting, and threatening, as well as physical violence.]

e  What are the characteristics of a violent relationship? [Write responses on the board
under the heading “Violent Relationships.”]

Is physical violence used primarily by men against women, or are women equally violent
toward men? What about same-sex couples? What do you think are the factors that
influence violence in a relationship?

* As a bystander (family or friend) what can you do to support someone who is a victim of
violence/in an abusive relationship? (Refer to Section 2 Resource ‘Options, choices,
changes.pdf’ on the DVD and discuss their own safety and limitations as a third party)

e  How do victims respond and resist violence even in subtle ways?

* Do you think it is possible to form an intimate relationship based on respect?

* What characteristics make a relationship healthy? What is necessary to achieve a
relationship based on respect? [Write responses under the heading “Respectful
Relationships.”]




Engaging Boys Toolkit

Section 4: Taking Action: Leadership and Bystander
Intervention

Activities in this package:

1. Just the Tip

This activity explores the wide spectrum of violence, as well as the hidden nature of

relationship and sexualized violence.

2.Rebel With A Choice:

Addresses concerns participants may have in taking action to prevent violence against

women and girls, and motivates them to understand their own roles in preventing it.

3. Positive Power:

Identifying the skills and opportunities we can use to proactively prevent violence

through Bystander Intervention, using scenarios and role plays.

4.Toolbox of Alternatives:

A chance for participants to reflect on the skills they’ve built in these workshops, and

understand what types of positive actions will work best for them as they move forward
in their lives.




Just the Tip

Adapted from Man to Man Workshop Manual P. 265

Objectives: To identify the various forms of violence against women. To illustrate how
subtle forms of sexism can progress into more obvious forms of violence.

Materials:

* Flipchart and markers
* Masking tape
* Index cards with forms of violence
Preparation
» Select 8 — 10 of the forms of violence listed in the example on the next page.
»  Write or print them out on index cards.

« On aflipchart sheet, draw a horizontal line. Label one side “least obvious” and the
other side “most obvious”.

Time: 40 minutes
Age: Gr. 8-12 (14-18 years)

Size: 20-30

This widely adapted activity is a good opening exercise for workshops that will focus on why
sexualized assault and other forms of violence against women occur.

Launching the Activity

Part 1

1. Ask participants: “in what ways are men and women treated differently in society?” Write
their answers on the flipchart. Briefly brainstorm with participants what it might feel like to
be different.

2. Show participants the flipchart sheet with the line you have drawn. Explain to them that it
represents the continuum of behaviours towards women from least obvious (what we don’t
see) to most obvious (what we clearly see)

3. Place the index cards face down in the center of the group. Tell participants that there is a
statement written on each card that could be considered a form of violence against women
or sexism. Sexism is defined as “prejudice, stereotyping, or discrimination, on the basis of
sex” in the Oxford Dictionary.




4. Pair off participants, and give them one or two index cards, have them discuss amongst
themselves and then place their card on the continuum where they think it should be
placed.

Part 2

1. Once the continuum is filled, ask the group if there are some things on here they see
happening more often than others. Do they think these are all violence? (Is jealousy
violence? Sexist jokes? How do we think these might relate to violence?)

2. Point out to participants that there are some very obvious forms of violence written on this
continuum, as well as some seemingly less obvious forms.

3. Rotate the continuum so that the side labelled “least obvious” is at the bottom, and the side
labelled “most obvious” is at the top.

4. Draw a triangle around the continuum, with the point at the top/most obvious forms of
violence. Next, draw a line at the top of the triangle, just under the more obvious forms of
violence. Next show participants that you have turned the continuum into an upside-down
iceberg. Point out that even though we see these behaviours frequently, they often go
unrecognized as forms of violence.

The visible tip of the iceberg represents the more obvious forms of violence — these
constitute acts of violence where there is little controversy or debate and that people
would generally agree is a bad thing. The hidden part of the iceberg represents the less
obvious forms of violence that often go unrecognized, for example, people often
witness street harassment but don’t acknowledge it for what it is.

Introduce the idea of hidden violence and escalation.

Can we think of ways that the “less obvious” forms of violence might be more serious
than we'’d initially think? What if this is the 10" time today he’s texted to check in on
her? What if she has been assaulted before by someone who harassed her?

Discuss with participants how subtle forms of sexism can escalate further towards the
more obvious forms of sexism and violence (at the upper levels of the triangle). Ask
participants: how could something like harassment lead to physical violence? It should
be noted that all forms of violence contribute to the problem

Warning signs. Ask participants to identify warning signs of a potentially abusive
relationship. Point out that the behaviours on the least obvious end of the continuum
are examples of warning signs that a person may be or could eventually become
abusive. What messages are we taught about these behaviours? How do the media
encourage the belief that jealousy, possessiveness and even physical abuse are
‘romantic’?

Introduce the idea of power and control. The threat of violence, and the fear it inspires,
limit women’s life choices. Discuss some of the strategies women use to resist violence
(i.e. sleeping with all your clothes on, avoiding being in the same room alone with the
abuser or even making faces behind their back). Be sure to address the question “why
don’t women just leave” (refer to the tough questions & misconceptions section). Ask
participants: What does violence have to do with power? How do power imbalances
help support violent behaviour? (Refer to ‘Power and Control.pdf’ for a visual example




of how power and control impact different spheres of life, contrast this against
‘Equality.pdf’; both found in Section 4 of the DVD)

5. To end the activity, leave participants with this question:

*  What can people do to challenge the attitudes and behaviours that form the bulk of
the iceberg?




* Jealousy or possessiveness. * Hitting, shoving, and punching.

* Questioning what a person * Becoming hostile or aggressive
wears, does, or goes. when a partner says ‘no’.

* A guy saying he wants to “get * Manipulation.
some drinks into a girl to loosen
her up”.

* Forcing sexual activity.

* One person making the
important decisions. * Ignoring personal boundaries.

* Calling out or whistling at women * Demanding a partner’s constant

on the street time and attention.
* Not considering a partner’s * Joking that men are better than
feelings or needs. women.

 Embarrassing or teasing a partner °* Calling a partner “bitch” or

in a mean way in front of friends. “stupid”.

* Put downs of a partner (about * Threatening to commit suicide if
appearance, body, behaviour). the relationship breaks up.

- Joking about showing women * Groping a woman who is passed

“who’s boss” out or intoxicated




Rebel with a Choice

Adapted from Man to Man Workshop Manual P. 569

Obijectives: To motivate participants to take an active role in helping end sexualized
violence. This activity helps to emphasize positive leadership qualities as a way to
intervene and prevent sexualized and relationship violence.

Materials

* “Powerful Alternatives” handout (enough copies for each participant)
Choice statement written or printed on an index card (see below)
Highlighters and pens or pencils for each participant

Flipchart and markers

Time: 40 minutes
Age: Gr8-12 (14-18 years)

Size: 15-20

Before working with men on taking action to help prevent violence, it is important to first
address the potential challenges and concerns men have about speaking out or intervening. This
activity encourages participants to reflect on and voice their thoughts and feelings about taking
active steps to reduce sexualized violence. It is important that the facilitators create and support
a discussion that focuses on respect and trust. This activity is specifically designed for groups of
boys and would have to be adapted for mixed-gender groups.

Part 1

1. Handout a copy of “Powerful Alternatives” to each participant, as well as highlighters and
pens or pencils.

2. Give participants a few moments to silently read the statements inside the thought bubble.
Explain that these are common examples of men’s self-talk when it comes to joining a
violence prevention effort or intervening in other men’s abusive behaviour.

3. Ask participants to highlight all the statements that apply to them. Participants may also add
statements to the list if they think of something else that is missing from the list.

4. Let them know that they will not have to share these with anyone.




5. Next, ask participants to circle the statements that they are willing to work on or have
overcome in the past.

6. When everyone has finished, facilitate a discussion by asking participants:
* Do you agree that these are common concerns men have with respect to getting
involved in preventing sexualized violence? Why? Where do we learn these beliefs?

*  What makes it difficult for men to speak out against sexualized violence?

* What prevents men from challenging each other about sexualized aggression? How can
these be overcome?

* Do gender stereotypes affect our expectations and experiences about getting involved?
How?

* What could happen if a man speaks up or confronts abusive behaviour? How can he be
supported?

* Whatis a bystander? What can men do to prevent sexualized aggression as a
bystander?

Part 2

1. Talk to participants about how most people believe they have only two choices when it
comes to taking action as a bystander: intervene physically or do nothing. And, because
physical intervention could result in personal injury, people choose to do nothing.

2. Discuss with participants that there are many things men can do to prevent sexualized
violence, from talking to the person who is being abusive later, to being a role model, to
helping raise awareness. Most importantly, men can begin to challenge each other by
thinking about what might motivate them to get involved in violence prevention, and how
they can talk to other men about it.

3. Divide participants into 3 — 5 persons per group. Give each group an index card with a choice
statement, as well as pens, pencils and a sheet of paper.

4. Explain that their task is to explore an alternative response to the statement on their cards.
To do this, they must think of all the arguments that refute or dispel the statement on the
index card. Then, they must choose the two best ones to create a response they think would
be better — a powerful alternative.

5. If necessary, give an example to clarify. If the statement reads “Violence against women is a
women’s issue,” two arguments against this are: men have a responsibility to get involved




because men commit the majority of violence against women; even if they are not violent
themselves, men owe it to the women in their lives to speak out against violence. A better
response would be: Violence against women is a men’s issue because whether or not we've
ever been violent, all men must take responsibility for ending all forms of violence.

6. Once everyone has finished, ask each group to present their choices.

7. Ask participants to return to their handouts. Tell them to list in the box at the bottom of the
page under “My Alternatives” the changes they want to make as a result of what they have
discussed today. They should also include their most important goal.

8. End the activity by asking for common thoughts and feelings.

Statements for Rebel with a choice

* Gender equality is about ‘special’ treatment for women and girls.

* Everybody knows you shouldn'’t hit your girlfriend, but in the heat of the
moment you lose control.

* There must always be a head of the household.

* Women are from Venus, men are from Mars.

* Boys will be boys.

* Violence against women is a women’s issue.

* Men are expected to solve problems with aggression.

* Men are naturally sexually aggressive.

* There are times when a woman deserves to be sexually assaulted.

* Itis OK to put pressure on a girl to have sex but not to physically force her.

Keys to the activity

* Our beliefs affect what we choose to do in many situations. Beliefs such as “l don’t rape so
it's not my problem” or “I'm too young to make a difference” support a society that
condones violence, in which men are not speaking out against it, and where men will always
find excuses for their violence.

* Men's silence on the issue of other men's violence can be seen as condoning the violence.

* Men can also be victims of both violence & sexualized violence. This probably happens more
often than we believe, but that men often feel they can’t speak out about it (i.e. because
they have to be tough, they can’t cry, they can’t admit that they weren’t strong enough to
fight off their attacker, because men are supposed to always want sex, etc.).

* A powerful step in becoming more socially responsible is becoming more aware. When you
focus your thinking and intentions on personal responsibility, you make new observations
and make choices that lead to a more positive, socially aware outcome




Powerful Alternatives

Adapted from Man to Man Workshop Manual P. 590

On a daily basis you encounter opportunities to challenge attitudes and
behaviours that contribute to violence against women. What do you choose to

say?
I don’t rape so it’'s not my problem « They’ll think I am gay \

Can’t she take a joke?

I'm just minding my own business
Why are men always blamed?
Why do I always have to be the one? +« Women do it too

My friends will laugh at me -+ Maybe she just needs to get laid

I’'m not responsible for how others act + Look what she was wearing

I don’t care « What’'s the big deal? +« I'm no radical -+ It’ll break
the mood

He didn't mean it that way -« I'll get fired + It’s a comp/iment/

My alternatives...




Positive Power

Adapted from Man to Man Workshop Manual P. 579

Objectives: To motivate participants to take a more active role in helping end
sexualized violence. This activity helps to increase participants’ skills to intervene
and challenge abusive behaviours.

Materials
* Scenarios written on index cards
* Flipchart and markers
* List of bystander strategies written on a flipchart (see below)

Preparation:

- Read the information provided in the Facilitator’s section.

- From the list of scenarios provided on the following page, write out or print a
scenario on separate index cards. The number of scenarios and
corresponding index cards you will need depends on how many small groups
you will have.

- On a flipchart, list the following bystander strategies:

Time: 40 minutes

Age: Gr 8 -12 (14-18 years) also Gr5-7 (11-13 years) by adapting the scenarios
(more playground bullying types of scenarios)

Size: 20-25

Intervening in every-day situations involving attitudes and/or actions that support violence
against women is the most difficult challenge of all. This activity encourages participants to use
positive peer pressure to intervene in a potentially violent situation, and help stop attitudes and
behaviours that may lead to sexualized assault.

Before the activity

Taking action as a bystander:

* Inform e Call it out
yourself * Check-in

* Find your * Get help
voice

e Intervene




Launching the activity

1. When you are ready to begin, talk to participants about the importance of intervening in a
situation.

2. Reveal the flipchart with the strategies written on it. Explain each strategy one by one. Ask
participants if they have ever had to use some of these strategies, and if so, what happened.

3. Ask participants for examples of kinds of violence they’ve seen happen without giving any
details that might reveal who was involved—be sure to include non-physical violence like
insults, sexist jokes, etc. Then ask if there were situations where they thought something
might be wrong, but weren’t sure. If doing this activity after the “Continuum of Violence”
activity, you should refer back to this.

4. Brainstorm with participants more examples of how to challenge safely and respectfully.
Encourage participants to develop intervention strategies that are realistic (that could really
happen), positive (more likely to have an effect in the long-run because they do not involve
violence), and empowering (not “rescuing” or “protecting” but rather supporting the
leadership and decision-making abilities of the people who are hurt the most in the
scenario). Write the answers on the flipchart.

5. Next, divide participants into smaller groups of 3 —5 persons per group.

6. Give each group an index card with a scenario on it, or else assign a scenario from the earlier
brainstorm

7. Explain to the groups that their task is to complete the scenario by coming up with solutions
or ways to handle the scenario presented. Emphasize that this varies depending on who we
are, our comfort levels, our relationship with the people involved, and that this is fine. Give
them about 5 minutes to do this.

8. Once everyone has finished, ask each group to role play their scenario and the solutions
they discussed to the rest of the group.

9. Once each group has presented their scenario, end the activity by asking for common
thoughts and feelings. Ask participants:

*  What strategies do you think would work? What wouldn’t work? Why?

* What are the risks of saying or doing something to interrupt or confront the violent
situation?

* What reasons might people have for not wanting to intervene directly/take direct
action? What else might they do (indirectly)??

* What prevents men from talking to each other about sexualized aggression? How
can these barriers be overcome?

* Do you think it makes a difference if the person you observe being abusive is a
friend or a stranger? Why or why not?

* How can more men be empowered to take action in helping end sexualized
violence?

* Which strategies can you incorporate into your everyday life?




Scenarios for “Positive Power”.

You see a friend chatting up a
young woman and trying to
cozy up to up her. She is
obviously very drunk and not
just buzzed. She is stumbling
over her own feet. You know
the young woman and she
seems reluctant.

A friend is going out with a
woman at a party. He tells
you he is going to get her
drunk and hook up with her.

You’re at a party and you see
a couple who appear to be
very drunk. You know them
both, but not very well, but
you know they’re not dating.
Stumbling, they go to leave
the party.

Three students stick a note
on the back of another
student that reads “Rape me.”

A guy accuses you of flirting
with his girlfriend. He is
threatening to beat you up
and a group of his friends are
backing him up. Maybe you
did flirt with her, maybe you
didn’t, but either way you
don’t want to fight over it.
This guy has a bad reputation
for being very violent and you
are scared.

A guy you know has started
dating a girl. He seems to be
texting her all the time about
what she’s doing and who
she’s with. He tells you once
that “you just can’t trust
[women]”.

Your hockey coach puts down
male players as “girls”,
“mama’s boys”, and “sissies.”

A group of guys often refer to
women as “sluts” or “bitches.”

At a family gathering, you
overhear your grandfather
saying he thinks that no
woman should be allowed to
become a boxer.

You’re on the basketball court
with friends. A young woman
walks by wearing a tank top
and a mini-skirt. Your friends
start making crude gestures
and harassing remarks,
referring to her body and
clothes and saying things like:
“We know you want it.” The
young woman is obviously
getting upset.

A man and a woman are
arguing. She hits him and he
hits her back. Other people
around you are not doing
anything.

You are talking to your best
friend about your new
relationship and he asks you:
“Have you porked her yet?”

A woman tells you she was
raped by a mutual friend.

A guy offers you alcohol; you
refuse. He shrugs and says,
loud enough for others to
hear, “Alright, | guess we have
the girl of the crew here.”




Toolbox of Alternatives

Adapted from Man to Man Workshop Manual P. 572

Objectives: To help participants identify the roles they can play to help end violence
against women. This activity helps to increase the skills needed to intervene and
prevent sexualized aggression.

Materials

» Sets of “sticky notes” or strips of paper for each participant
* Pens or pencils
* Flipchart and markers

Time: 40 minutes

Age: Can be adapted to different age groups, especially good for high school (14-18
years) and older peer mentors (19-25 years)

Size: 20-25

This is a good closing activity that will help participants understand that they have a variety of
choices when dealing with prevention issues. It is important to note that there are no “right”
answers for this exercise. Every man must decide for himself what he is willing and able to do

for preventing sexualized aggression. The key to this activity is that, when finished, each

participant will have a personalized set of “tools” to take a more active role in helping end
violence against women. Most of these activities are targeted towards boys; however, they
could be adapted in different ways to include girls.

1. When you are ready to begin, give each participant a pad of sticky notes or several strips of
paper and pens or pencils.

2. Ask participants to brainstorm a list of the skills and strategies they know or have learned in
the workshop that would help them take a more active role in helping to end sexualized
violence. Give them about 10 minutes to do this.

3. When they have finished brainstorming, tell participants that you would like to discuss some
of the ideas they came up with.

4. Divide the flipchart in three with your marker. Label each column:
*  Working on myself
* Asa bystander

* Asasupporter or role model




10.

11.

12.

13.

14.

15.

Ask each participant to share some of his answers, and to stick or write each one under the
column which is most appropriate. If you want to keep it anonymous, they can write them
down and put them in a box. The facilitator can pick them out and read them out loud.

When this is done, review the ideas on the flipchart. Ask participants: are these the
responses they envisioned? How realistic are they? Will they be effective? Are they positive
and non-violent?

Discuss with participants how these strategies are like tools in a toolbox. Tell them that just
like certain jobs require a choice tool (for example, a saw — not a hammer —to cut a board of
wood), taking action to work towards preventing sexualized violence also requires a choice
strategy or “tool”.

Explain that for most men who have never thought consciously about what they can do to
prevent violence, the strategy tools lie unsorted, unlabeled and unidentifiable in the bottom
of the box. They tend to reach into the box and pull out the first tool (or strategy) that
comes to hand (or mind). This leads to hammering instead of sawing.

Go back to the list and as a group, ask participants to compare some of the strategies or
skills to actual tools. Let them know that they can use any type of tool, not just hardware
tools.

Give examples if needed: speaking out when you hear a sexist joke compares to a
microphone; being aware of the issue compares to a measuring tape; the ability to envision
change compares to a painter’s palette, etc.

When this is done, get participant to make a “Tools of the Trade” inventory. Ask participants
to draw a line down the middle of the page.

Ask participants to look at the list of strategies on the flipchart and consider what will work
best for them when they are confronted with violence and sexism. What could they see
themselves doing? What couldn’t they do?

Once participants have considered what they will or will not do, ask them to write on the
left side of their handout all the things they would do.

When they have their list, ask them to create their personal toolbox by writing down five of
their items in order of importance. These should include 1 — 2 strategies of each of the three
columns (working on myself, as a bystander, as a supporter or role model).

With this done, participants will each have a set of tools to help them take a more active
role in preventing violence. Encourage participants to think of these as their “power tools.”
If you have time, practice using the tools by doing a closing round asking participants how
they would respond if they asked a male friend to get involved in a violence prevention
initiative and he said “I don’t abuse women. This isn’t an issue for me.”




Tough Questions, Myths & Misconceptions

If you’re focusing on violence against women, that means you don’t care about (or are even
supporting) violence against men!

If someone is campaigning against breast cancer, does that mean they’re in favour of prostate
cancer?

Women can and do use violence, and that males can also be victims of domestic abuse and it is
important to consider that not all domestic violence happens within heterosexual relationships,
having said that, men are the predominant perpetrators of violence against women.

Many men do experience violence, and we believe this must be ended as well, once again the
primary perpetrators are men

Just like with different diseases, violence against women has its own unique causes and impacts,
and is worth focusing on as its own specific problem. We chose to focus on it because the
impacts are so huge and widespread, and because men’s violence against women perpetuates
an overall social inequality between men and women.

We also think that as men, we can have the biggest impact by working on engaging with other
men to end this particular issue.

We also believe that the values we’re promoting--healthy relationships and positive, non-violent
understandings of what it means to be a man—will contribute to a culture free of violence for
everyone.

*Note to the facilitator: It’s important to remember that if someone brings this up, it may be
because of their own experiences of violence. It’s very important not to be dismissive, ask
questions, and be receptive to what they say. This question is a good thing: it is an opening for
an important conversation.

Don’t women use violence in relationships just as much as men do?

Men are the perpetrators of various forms of domestic violence and women'’s violence is almost
exclusively in resistance to this. Women are attacked more frequently, more likely to be injured
from an attack, exhibit far more symptoms of posttraumatic stress disorder (PTSD), (M.P.
Johnson, 2006).

The few articles that suggest gender symmetry in domestic violence have since been debunked
due to issues with their measurement instruments and contradictory findings (Kimmel, 2002).

Aren’t men raped just as much as women, but they just never report it?

Sexualized assault is one of the most underreported crimes, with less than 1 in 10 incidents
reported to police. There is some evidence that men report it at even lower rates than women.
However, even when you include unreported assaults, women are more than twice as likely as
men to be sexually assaulted and a majority of perpetrators of sexualized assault against men
are predominantly male. To be clear, these men committing the assaults are usually not
homosexuals—sexualized assault is about power, not about sexual attraction.




Men tend not to report sexualized assaults for lots of the same reasons that women don’t, but
also because they’re taught that “real men” are always in control, and being sexually assaulted
means they must not be real men. Because of myths like this, men who have been assaulted are
often ashamed, confused, and afraid. We’re working really hard to challenge these myths, and

to help end sexualized assaults of all kinds.

If the woman hits first and then the guy assaults (or sexually assaults) her, she deserved it.

This is quite rare as men are a strong majority of the perpetrators of domestic violence and
women’s violence is almost exclusively in resistance to this.

Even if the woman hit first, the woman is still not responsible for the guy’s reaction. He s,
without exception, responsible for the way he acts.

Often people think of men as “losing control” when they use violence against women but
violence is usually controlled and deliberate.

In cases of domestic abuse, men will use a variety of types of violence over time as a part of a
pattern of abuse (physical, verbal, emotional, economic). When men use physical violence, they
often will intentionally do so in ways that don’t leave physical evidence (striking in places
concealed by clothes, suffocating or choking a woman so there are no marks). Does this sound
like “losing control”?

Isn’t it mostly First Nations men who perpetrate domestic violence and sexualized assault?
First Nation men and non-First Nation men both perpetrate domestic violence and sexualized
assault

There is some research from the United States Justice Department that also indicates that non-
Aboriginal men perpetrate 86% of violence against Aboriginal women (Richardson, 2013, p. 12).
Men’s violence against women is seen in all cultures and all levels of status in Canada

Men who commit violence target victims they perceive as being vulnerable; they think that
because of ongoing systemic racism, First Nations women are less likely to be supported or
believed if they report violence. And, sadly, they’re often right.

Why are men always blamed?

The results of empirical research, i.e. the link between gender and criminal behaviour (including
domestic violence) are some of the most conclusive findings in the field of Criminology.
(Heidensohn & Gelsthorpe, 2012).

The vast majority of violence against women is perpetrated by men.

We are working with men as partners, as part of the solution to ending violence. Our program is
directed at all men, not just those who commit violence.

Our program tries to prevent the violence, not trying to find someone to blame. We want to do
something about the situation, not blame men.

Alcohol and drugs cause sexualized assault.




10.

11.

Alcohol and drug use does not cause sexualized assault. Alcohol and drugs DO NOT cause
violence; they only lower existing violent inhibitions.

Removing alcohol or drugs does not stop violence against women. There are men who do not
drink who are violent, and vice versa.

Alcohol is sometimes used as a weapon, to incapacitate women (“get her drunk”), and
sometimes used as self-medication, so a man can lower his own inhibitions, or even so he can
use this later as an excuse: “I didn’t know what | was doing, | was drunk.” It is NEVER an
acceptable excuse, just like we are responsible if we kill someone while driving drunk.

I’m not a rapist. Why should | care?

Hopefully standards for being a good man are higher that ‘not being a rapist’

Statistics show that 85% of victims of sexualized assault are women. (Department of Justice
Canada, 2013). Because of this alarming statistic, it is very likely that at some point in every
man’s life, a woman he cares about or who is close to him will disclose that she is a survivor of
sexualized violence.

Most men do not agree with violence against women, yet they do nothing to challenge or stop
it.

By being silent, men and boys are being complicit to the problem of gender-based violence.

Why aren’t you talking to women? Violence against women is a woman’s problem.

Women are not responsible for eradicating sexualized assault. Men choose to assault women;
for that reason the responsibility for stopping sexualized violence lies with men and, ultimately,
with society in general.

Men need to take the responsibility to educate and challenge other men. Our experience shows
us that men are more influenced by speaking with other men rather than with women.

A strong majority of men do not commit violence against women. This constitutes many
individuals who can help to end violence against women.

I heard that rape is instinctual and based on a man’s biology so men can’t help themselves
from raping women. Is this true?

If rape were biologically based or instinctual all men would be rapists. A large majority of men
are not rapists.

Sexualized violence against women is learned and is based in social notions of masculinity and
femininity

Men are just naturally more aggressive.

The idea men are naturally tough, in control and aggressive is a gender stereotype. Gender
stereotypes are invented—many men are not aggressive, although they are often encouraged to
be. We should challenge stereotypes like this that limit and constrain how men and boys should
be.

The ability to dominate becomes a display of manhood and hinders men and boys from forming
whole, respectful, loving, healthy relationships.




12.

13.

Sometimes, when a woman says ‘no’ she really means ‘maybe’ or ‘convince me’.

Gender stereotypes (a man can’t take “no” for an answer, a woman can’t be sexually assertive)
prevent men and women from talking openly and honestly about their sexual needs and
boundaries, and acting as they really want

Wearing someone down until they say ‘yes’ is coercive and can lead to a sexualized assault.
Consent requires understanding, respect and agreement.

Why don’t women just leave?

Reasons for staying in an abusive relationship can include: fear of increased violence, children,
fear of losing an established lifestyle, financial dependence, lack of support systems,
embarrassment, belief/hope that it can be worked through, etc.

Due to mandatory reporting in the Child and Family Services Act, all professionals that a woman
may contact for help are required to report domestic violence to FCS when there are children in
the home. This can lead unwanted interaction with Family and Children Service and could even
lead to the removal of children. As such many women are less likely to seek help which can
make leaving much more difficult.

Leaving can be a dangerous time. In fact, women are most at risk of getting killed by their
abusive partners when they try to leave and can often remain at that increased level of danger
for up to two months (H. Johnson, 2006). A great deal of thought should be put into planning
for safety upon leaving & safety after leaving.

Women will take all kinds of actions to resist which may include: silence, avoidance, subtly
turning away, calling on a friend or family member, redirecting violence on themselves to
protect a child, or any range of acts. It's important that we acknowledge women'’s resistance
and support them. Responsibility for violence rests solely with the perpetrator, and we must
avoid blaming and shaming the victim.




Activity Sources:

“It’s All One Curriculum. Guidelines and Activities for a Unified Approach to Sexuality,
Gender, HIV, and Human Rights Education.” The Population Council Inc., 2009.

“Man to Man — Workshop Manual. A Tool-kit for Delivering Workshops to Men and Boys
about Reducing Sexual Assault.” Fredericton Sexual Assault Crisis Centre, 2009.

For more information and activities on this topic, both of these documents contain a wide range
of activities and background on key concepts relating to taking action in preventing violence
against women and girls.
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